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are the antithesis of * scholastic tests' which are used to
find out the use a child has made of instruction. The
intelligence tests are based on the assumption that, with
no schooling whatsoever, a child will learn a great deal
and that it can be ascertained what the normal child of
one to ten should know, how he should reason and what
he should be able to do.
If the reader will consult the report issued by the Board
of Education on Psychological Tests for Educable Capacity *
or L. M. Terman's Book on the Measurement of Intelligence *
he will find the standardized tests for children from three
to fourteen, for it is now well established that intelligence,
like height and weight, grows steadily during the age from
birth to thirteen. Somewhere about thirteen a child's
intelligence stops growing, and though it is to be hoped
that he will add to his knowledge, skill and appreciation all
his life, his actual ability reaches its maximum growth in
his early teens.
If his actual ability is that of the normal child at ten
years of age his r mental age * will be ten, at thirteen it
will be thirteen, and at three it would have been three.
Thus it appears that at a very early age it is possible to
estimate a child's ability, and the experienced woman
knows that the child who cuts teeth at the usual age,
learns to walk and talk early, is most likely more intelligent
than the child who is backward in any of these respects.
To make an estimate of a child's intelligence is, then,
in these days of standardized tests easy; with patience and
careful practice in marking, a teacher can acquire the skill.
For such testing the teacher must find a child's mental
ratio (commonly called his intelligent quotient or I.Q.).
By tests the child's mental age is found and to find the
LQ. the formula:
MENTAL AGE	.	,
	 X 100 is used.
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